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Context and highlights
Pennington Children’s Centre for Early Childhood Development and Parenting is located on Butler Avenue, 
alongside Pennington School R-7. We opened in 2018 as a new building and service type. Whilst 2021 was 
challenging in many ways due to COVID-19, our center’s vision that “Pennington Children’s Centre is a place of 
learning for all”, continued to support us in designing and offering a range of high quality learning programs for 
children, staff, parents and community members across the year. As a Children’s Centre, we offered playgroups, an 
occasional care program for 2 - 4 year olds, a kindergarten/preschool program and a range of family and parenting 
programs across the year. As we are co-located with Pennington School R-7, we continued to develop our close 
relationship together that supports continuity of learning for all children as we can connect with school spaces and 
staff in areas like their new nature play space, STEM centre and their kitchen garden with a chicken coop.

In 2021, our site context continued to reflect the diversity of our Pennington Community. 60 children were enrolled in 
our preschool program, with approximately 50% identifying as culturally and linguistically diverse and 25% of 
children identifying as Aboriginal or Torres Strait Islander. 

Preschool quality improvement planning
In 2021, we had two quality improvement goals. 

Goal 1: To improve children’s ability to process and produce complex sentences which describe and express their 
ideas. In the analysis of our documentation gathered across the year, we identified that all children have progressed 
in their ability to process and produce complex sentences which describe and express their ideas. All four actions 
for improvement in this goal have had a noticeable impact on both growth for children and growth for educators, 
with the following identified as having had the biggest impact on children’s growth over time: 

The addition of music and movement as an instructional strategy to our oral language pedagogical agreement. 
Children’s level of positive engagement and sustained joint attention with others in both large and small group times 
has increased. The introduction of a known, predictable song/movement at the start of every group gathering called 
‘Keep the beat’ has supported children to regulate themselves ready for shared and sustained attention. 

A focus on professional learning about grammar in early childhood: this was an enabler for progress because all 
educators are now using higher level questioning to elicit complex sentences from children in their everyday 
conversations.  

Book-based planning and teaching supported children in learning new vocabulary, expressing their ideas through 
multiple talking turns each, developing concepts about print, tuning into the sounds of language through 
phonological awareness activities related to the focus text, and making connections between new and previous 
knowledge to describe and express their ideas. 

Goal 2: To extend all children’s social participation in the learning program with particular attention to our Aboriginal 
and Torres Strait Islander learners. In analysis of our review documentation, we identified that most children are 
showing signals of social functioning while learning with peers and educators and this has resulted in their 
sustained engagement with each other for longer periods of time, as the year progressed. We have seen progress 
for most children over the year as they are increasingly receptive and responsive in positive ways to each other. 
This process gives all children skills and opportunities to listen to each other and to have their own voice (theories, 
ideas, experiences) heard. Most children are assertive when they confidently share their theories with each other. 
Most children have grown in confidence to ask each other questions to clarify or challenge each other’s thinking. 
Most children show social initiative when they invite others into their ideas. The processes of children sharing their 
thinking through drawing invites each other to look, listen and learn from each other in pro-social ways. 

Governing council report
In 2021, we had a small governing council committee that provided feedback and input to decision making 
processes, financial processes and improvements within our centre. COVID-19 continued to be discussed regularly 
at all meetings with the committee giving advice about how our centre can best support the families within our 
community during these challenging times. Our quality improvement plan was shared and discussed, with ideas 
provided for the ongoing development of our Reconciliation Action Plan in particular. Supporting children’s 
transitions between learning programs including kindergarten to primary school was an improvement area that we 
discussed together with committee members input valued in this area. We thank our committee for their ongoing 
commitment and flexibility in the face of challenges in convening meetings. We thank Melissa McNamara for taking 
on the role of Chairperson in 2021.
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Enrolment

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry. 
Data Source: Preschool Data Collection, Data Reporting and Analytics directorate. 
Term 2 2020 data may not be available for all preschools.

Enrolment by Term
Year Term 1 Term 2 Term 3 Term 4
2018 45 50 55 53

2019 59 62 59 62

2020 57 N/A 63 62

2021 55 59 55 !NO DATA!

Term 1 Term 2 Term 3 Term 4
2018 centre 87.5% 85.7% 80.4% 80.0%

2019 centre 84.6% 86.9% 84.7% 82.9%

2020 centre 87.3% 80.5% 86.2%

2021 centre 81.8% 82.9% 87.3%  78%

2018 state 90.8% 88.4% 88.0% 88.2%

2019 state 90.8% 88.2% 86.9% 87.6%

2020 state 89.8% 73.0% 86.3% 87.0%

2021 state 88.6% 86.5% 88.4% 85.0%

Attendance

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the 
department's Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations  based on deemed attendance to actual 
attendance using booked hours divided by attended hours.
*Note: Term 2 2020 data may not be available for all preschools.

Attendance comment
Measures to ensure regular attendance were supported by all staff members in 2021 including:

- regular phone and email follow up with families. Home visits where needed to connect with and develop plans with 
children and families.

- using documentation to connect with families and share the importance of sustained attendance for their child’s 
learning growth

- maintaining connection with external agencies such as DHS, along with Pennington School R-7 including their 
Aboriginal Community Engagement Officer, to ensure wraparound support for children and families which encouraged 
regular attendance.

- Increasing awareness and support for ensuring the health and wellbeing of all members of our community meant that 
in 2021, families and staff were proactive about ensuring children only attended learning programs within our centre 
when they were healthy and well.
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Destination schools
Feeder Schools (Site number - Name) 2018 2019 2020 2021

135 - Flinders Park Primary School 1.0% 0.0% 0.0% 5.9%
9069 - Our Lady of Mount Carmel Parish Sch 18.0% 8.6% 6.6% 41.2%
8386 - Portside Christian College 3.0% 0.0% 1.6% 17.7%
9056 - St Joseph's School - Ottoway 0.0% 0.0% 0.0% 5.9%
1203 - Westport Primary School 0.0% 1.7% 0.0% 5.9%
9089 - Whitefriars School 0.0% 3.5% 3.3% 11.8%
497 - Woodville Primary School 0.0% 0.0% 0.0% 11.8%

NOTE: The data is collected in Term 3. It does not reflect actual schools enrolled in by exiting preschool children. Only 
schools that are a destination for 3% or more of students are shown.
Data Source: Site Performance Reporting System (SPER), Term 3 2021 collection.

Family opinion survey summary
Both occasional care and kindergarten families were asked for feedback and 23 responses were received.

10 multiple choice questions were asked with families given options to rate their responses as 'strongly agree', 'agree', 
'neutral', 'disagree', 'strongly disagree' and 'don't know’. Below are our ‘strongly agree’ and ‘agree’ results. We did not 
receive any ‘disagree’ results.

I feel welcome at this centre: 91% strongly agree, 9% agree

The staff at this centre are approachable and I can easily talk to them about my child’s progress: 87% strongly agree, 
13% agree

My child is happy and settled with staff, and my child talks positively about them: 74% strongly agree, 26% agree

My child is learning and developing new skills: 61% strongly agree, 39% agree

Staff listen to and act on what I have to say about my child’s learning and development: 78% strongly agree, 22% 
agree

I believe that my child feels safe, secure and supported in their learning: 78% strongly agree, 22% agree

I am sufficiently informed about the learning program (e.g. newsletters, emails, our learning plan): 87% strongly agree, 
13% agree

I am sufficiently informed about my child’s learning growth (e.g. learning stories, project documentation, parent-teacher 
chats, their learning journal): 70% strongly agree, 30% agree

I believe that the facilities and equipment at this Children’s Centre are of a high standard: 78% strongly agree, 22% 
agree

I have confidence in the leadership and how this Children’s Centre is organised and managed: 87% strongly agree, 
13% agree

Some written comments received included:

“We have had a wonderfully positive experience with both our children at this centre. I would strongly recommend to 
other families”.

“I really appreciate the warmth from all staff. I instantly felt my child would be looked after and safe".

We have upheld our requirements to collate, record and review relevant history screenings for all regular and relief 
staff, service providers and university students on site during the 2021 year as per Department for Education policy. 

Relevant history screening
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Funding Source Amount
Grants: State $774,622
Grants: Commonwealth $0
Parent Contributions $20,570
Other $0

Financial statement
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2021 Preschool annual report: Improved outcomes funding 

Improved outcomes category 
(where applicable to the site)

Briefly describe how the 2021 funding was used to improve the relevant department's standard of educational 
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these 
outcomes:

Improved outcomes for numeracy and literacy 

We used this funding in 2021 to support the implementation of our actions identified in our Quality 
Improvement Plan, in particular: - Ongoing professional development coaching with Professor Alma 
Fleet – supporting staff to improve the quality of our learning design, assessment and reflection 
processes in relation to literacy and numeracy. - Purchasing of literacy resources that reflect Indigenous 
authors and illustrators and purchasing games and resources that support small group literacy learning 
opportunities for children across all programs.

All staff achieved progress in embedding 
pedagogical documentation processes as a 
daily practice to record, reflect, plan and 
assess children’s numeracy and literacy 
learning.

Inclusive Education Support Program

17 preschool children were provided with additional support through the IESP grant. This support was 
provided by the employment of extra staff (preschool support educators) to implement identified 
adjustments for each child individually, or in small groups with peers. Support provided was targeted, 
specific and individual to each child’s barriers to learning in areas such as social play skills, emotional 
regulation, behavior, safety and speech and language delay. In Term 2, we requested a review of our IESP 
grant and were provided with ‘top-up’ funding for the remainder of the year to ensure this high level of 
support could continue. 

ILPs were used to ensure goals, adjustments 
and progress was regularly updated and 
reviewed to remain current. Teaching staff 
worked closely with Support Services Staff. 

Improved outcomes for non-English speaking 
children who received bilingual support

We had one child who identified as starting preschool with no English language, however they moved 
locations due to family reasons before a bilingual educator could be employed to support them within 
the preschool. No bilingual support was provided in 2021.

NA

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.



2021 Children's Centres for Early Childhood Development and Parenting annual report: 
Improved outcomes funding 

Improved outcomes category 
(where applicable to the site)

Briefly describe how the 2021 funding was used, and what programs were run, to improve the relevant 
department's standard of educational achievement outcomes (where applicable):*

Outcomes achieved or progress towards these 
outcomes:

Improved ECD and parenting outcomes 

We ensured coherence between both community and preschool spaces by identifying joint needs and 
aligning resources to ensure all families were supported at the right time. One of the strong examples of 
this area of funding support is our ongoing contribution to and involvement in the Paint the Westside 
Project. This project supports families with resources to understand and support their child’s brain 
development and early literacy development at home. The mascot for this project, Lizzie the Literacy 
Lizard, was involved in a range of activities across all programs within our center. 

Parents reported positive feedback about the 
support and wide range of opportunities 
offered to engage in learning with and 
alongside educators and their children.

Children's Centres for Early Childhood 
Development and Parenting Grants

This funding was used by our Community Development Coordinator and our Family Practitioner, in 
collaboration with our Director and teaching team, to design and deliver a range of family support 
programs and individualized support as needed for identified families.  Examples included food hampers, 
school supplies to support attendance, costs involved in successfully running family support programs, 
related cr�che costs to enable parent participation and collaborating with other agencies in ‘wrap-
around the family’ approaches. 

Providing targeted support helped families to 
increase their parenting capacity in meeting 
the needs of their children and supporting 
educational progress across the year. 

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

Briefly describe or list the community programs offered in 2021 which had a focus on:
• Playgroup
• Parent support
• Transition to and from preschool
• Any new programs or services not  previously offered.

Two consistent playgroups were offered and run by our occasional care educator. We made this intentional decision to ensure consistency and continuity in learning for children across playgroup, 
into occasional care and then into our preschool program. Other programs included Circle of Security, Tuning into Kids, Sing and Grow program as an attachment based program to support young 
children and their parents through music education and regular community excursions for families and their children as a way of introducing families to free places for play and connection within 
and beyond our local community. 




