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Context and highlights
We are a stand-alone Education Department site situated in Adelaide’s northern suburbs, population is 8500. The 
highest percentage of people are in the younger age groups (0 to 5 years) reflecting the demand for preschool. 
Geographical boundaries are in place for enrolment purposes. We are part of the Peachey Partnership of local 
preschools, primary, secondary schools, an adult campus working together to provide improved outcomes for 
children and young people. 
A category 2 preschool with 88 children enrolled:
• 25 % children with English as an Additional Dialect
• 15 % children with disabilities 
•       .05% Aboriginal children
The larger, separate dwellings, are mostly fully owned or being purchased, 40% rented. 55% of our families have at 
least one parent employed full time, 30% part- time. The preschool, St. Columba a private R- 12 College, several 
shops located next to the schools form Andrews Farm. The preschool is very much part of the community, often the 
first point of call for families. Approx 81% have English as their main and often only language, we also have a large 
number of Sudanese families. We access Dinka, Hazaraghi, Urdu and Pashto bi-lingual support. Bi lingual workers 
support families with curriculum and COVID information, Immunisation records; which is much appreciated. Our 
team of 14 includes teachers, ECW's, speech, bi-lingual, support staff. The team has worked together for a number 
of years which gives families the continuity and builds strong relationships with younger siblings. Children are 
eligible to access up to 15 hours of preschool per week. We have a comprehensive enrolment process with 
information packages, interviews, orientation visits and offer families half and full days and a combination. 
Preschool funds are allocated to provide extra hours of support. A teacher works in our Early Intervention 
programme offering extra support or extension work. Our .2 speech therapist works with children, their families and 
support staff. We access DfE speech, psychology and Special Education. CAYH nurses visit throughout the year for 
vision and hearing checks. Highlights: A number of incursions which children often comment about in conversations. 
Trent Hill, RAA road safety, Scientific Bubble Show, Recycling show, Living Eggs, Book week experiences, weekly 
borrowing of live animals and resource kits from the Nature Education Centre at Urrbrae, Patch Theatre excursion 
were significant highlights. The live animals created much anticipation and great interest each week as the children 
arrived at preschool. These experiences linked very well to our focus on literacy and communication

Governing council report
The year began with regular meetings and then for various reasons, including COVID, we needed to adjust 
meetings. We continued to progress works. The group was small but very interested in the curriculum, looking at the 
photos, listening to Sue talk about the work with the children, new resources, focus areas of the Preschool Quality 
Improvement Plan (PQIP). We had regular updates about the plan and provided feedback. We enjoyed the 
opportunity to contribute and the involvement in: Philosophy Statement (reviewing, discussing and approval), 
Delegations approval, Budget approval and monitoring, Overseeing of comprehensive treasurer reports, financial 
audits, variances, outstanding fees, Facilities improvements, Outdoor maintenance soft fall, sandpit, ongoing 
repairs, Closure day approvals for 4 days over the year, Development and approval of new policies and 
endorsement of existing policies, which we spent some time looking through and updating information, PQIP 
discussion each meeting and approval Maintenance of the lawns and outdoor areas. We have a good working 
relationship with Rob re lawn maintenance, pruning of trees, cleaning gutters. We organized a comprehensive tree 
audit, this recommended both pruning and removal, the addition of a water fountain, new concrete strip all around 
the verandah to alleviate tripping hazards, new slide. We have looked at new cubicles for children’s belongings and 
shade cloth at the end section of the verandah for 2022. It is a rewarding experience on Governing Council, meeting 
others, finding out about the preschool, Department processes and policies that guide operations. For the NQS 
assessment and rating, we were one of the first to go through the new process. We were compliant in all elements 
and met the requirements of the 7 quality areas. John our accountant, together with Sue manage finances and 
guide the Governing Council in our work. We approved expenditure where required to support all children. We 
enjoyed seeing live animals and creatures each week that Sue borrowed from the Nature Centre, the Eat a 
Rainbow program and the Human Body inquiry. The work through the year on sustainability and recycling was good 
to see. Families were involved taking soft plastics, recyclable containers to various depots. Our well shaded outdoor 
learning environment gained many comments from the community and continues to provide many experiences and 
exciting challenges for the children. The children helped to establish our gardens, prepare, plant, care for the 
flowers, vegetables and herbs. They benefitted from extending the experience to cooking, tasting and taking home 
fresh herbs. Thank you to the parents who joined GC
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Preschool quality improvement planning
All educators contributed to the development of the PQIP. This assists us to continually improve practice and 
strengthen impact on children’s learning. Goals for learning are explicit and reflect intended learning outcomes, 
through articulated success criteria. We worked together to discuss roles, responsibilities and progress in achieving 
our goals. This occurred at individual performance meetings, ongoing critical reflection, team meetings with all staff 
involved in reviewing progress. We had two Quality Improvement Goals 
(1) To improve children’s ability to process and produce sentences, supporting conversations, describing and 
expressing ideas to connect and communicate. Actions: reviewed our routines, focussed on the quality of the 
interactions, the environment. Educators more intentional with questioning, listening, understanding the impact on 
conversation from the responses we gave children. Changes in routines, differentiated model of transitioning to 
groups, increase of breakaway spaces, scaffolding and modelling had a positive impact. Information gathered from 
reflective practice and discussions were used in planning. An increase in documentation of anecdotes, data  gave a 
clearer picture for more focussed planning. Providing opportunities for families to be involved by promoting 
borrowing of books from the preschool and mobile libraries, EAT A RAINBOW programme, book- based learning 
and sharing, book week, story book characters displayed on the fence for families, Recipe books made by families 
giving us their child’s favourites, articles in newsletters on benefits of engaging with books. In book- based teaching, 
children had opportunities to recall stories in detail, learn about describing. We introduced questioning skills, 
investigated vocabulary and new words. Families expressed their appreciation of these experiences in our parent 
surveys.
(2) To improve children’s phonological awareness skills, through explicit teaching and assessing phonological 
awareness in small group experiences. Actions: Literacy indicators used in observations, assessment and planning. 
This focus led to improved understanding of the indicators, intentional planning and programming. Educators 
engaged in phonological awareness (PA) training on syllables, rhyme- the observations and data collected reflected 
increased awareness. Our speech therapist worked with educators on mapping children’s PA skills. Anecdotal 
evidence and mapping indicated much improved PA skills. Educators engaged in professional development to 
upskill staff for raising literacy achievement for Aboriginal learners using Talk, Play Read resource. A whole site 
approach used to plan, targeting small groups, focussing on one book over a 4-5 week period. This gave us the 
opportunity to delve deeply into a story and use the story to develop literacy, personal and social skills. Children 
investigated, syllables, rhyme, initial sounds, breaking words into letters and syllables. A story used was Possum 
magic and this created opportunities for learning in other areas. eg: Kaurna names for the Australian animals in the 
story, new songs, map of Australia to look at cities from the book and where different Aboriginal groups live. Data, 
anecdotal observations recorded showed improved confidence, PA skills, vocabulary.
NQS priorities: healthy eating at morning snack was encouraged through the Eat a Rainbow program and well 
supported by families with donations of fruit and recipe ideas.
Sense of responsibility and caring for the environment is embedded in our operations. Experiences from incursions, 
speakers, live animals, our extensive garden areas, water use, recycling, 5-bins for sorting waste provided children 
with opportunities to develop and support understanding of the environment. 
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Enrolment

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry. 
Data Source: Preschool Data Collection, Data Reporting and Analytics directorate. 
Term 2 2020 data may not be available for all preschools.

Enrolment by Term
Year Term 1 Term 2 Term 3 Term 4
2018 81 81 83 80

2019 83 84 83 83

2020 76 81 78 78

2021 78 81 80 83

Destination schools
Feeder Schools (Site number - Name) 2018 2019 2020 2021

1900 - Mark Oliphant College (B-12) 0.0% 3.5% 2.4% 3.6%
8033 - St Columba College 66.0% 72.4% 78.1% 78.6%

NOTE: The data is collected in Term 3. It does not reflect actual schools enrolled in by exiting preschool children. Only 
schools that are a destination for 3% or more of students are shown.
Data Source: Site Performance Reporting System (SPER), Term 3 2021 collection.

Term 1 Term 2 Term 3 Term 4
2018 centre 91.1% 88.4% 91.2% 87.3%

2019 centre 92.3% 85.4% 86.9% 89.3%

2020 centre 92.7% 79.3% 83.4% 88.9%

2021 centre 87.3% 84.5% 87.2%  86.3%

2018 state 90.8% 88.4% 88.0% 88.2%

2019 state 90.8% 88.2% 86.9% 87.6%

2020 state 89.8% 73.0% 86.3% 87.0%

2021 state 88.6% 86.5% 88.4% 85.0%

Attendance

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the 
department's Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations  based on deemed attendance to actual 
attendance using booked hours divided by attended hours.
*Note: Term 2 2020 data may not be available for all preschools.

Attendance comment
Pattern over last 2 years is similar to State pattern. COVID restrictions applying to adults in the family affected 
attendance. Extra precautions were taken with children who displayed cold-like symptoms. An awareness and respect 
for vulnerable children in the family more frequently cited. Non-attendance: We provide families with information on the 
importance of regular attendance on learning and development. We cater for family needs (appointments, transport 
difficulties) by varying times to enable a child to attend on a certain day. If possible, offer a change of day and or 
session to accommodate changing family situations. We provide information in the enrolment pack, communicate this 
at the initial interview, include articles in a newsletter, phone if absent for the week and face to face conversations with 
families on return to preschool. We develop an appropriate plan to support the child and family that identifies barriers 
to attendance and strategies to address these. Compulsory immunization resulted in 1 child (un-immunized) 
withdrawing for the remainder of the year. 
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Family opinion survey summary
The survey was sent to all families, 30% were returned. The responses were very positive and rated slightly higher 
than 2020. Strongly agreed was the overwhelming response then agree to statements over the 7 NQS areas (no 
responses indicated 'disagree')
Parent written comments..
..“love the recycle / red cycle program introduced this year; wonderful people who care about the children; great range 
of activities; my child has formed many new friends, relationships, strong connections with educators; thank you for 
your amazing work especially during these difficult times of COVID19; absolutely love the gardens, especially edible 
plants, loved our time at AFCP and would strongly recommend it to others; well done team, my son is safe and 
learning; ….I would recommend it to anyone, very pleased with the amount of things X has learnt this year educational 
wise and other aspects too; his interest in living things has been clearly supported all year; X now more interested in 
recycling which he says he learnt at kindy; I love the consistency with staff and always the same teachers at the gate 
greeting / farewelling; it is clear you have all worked hard to build relationships with children; you support x interests 
and at the same time teaching respect for the natural environment; we have loved watching X learn and her crafty side 
be embraced; Thank you for teaching X so may new things, for playing a special role in X kindy journey, for taking 
care, educating and supporting X. All your hard work and dedication does not go unnoticed, from the bottom of our 
hearts for all your support helping our children thrive; Our children have loved their time with all the fantastic staff; 
Thanks so much for all your support with X he has loved every minute. We give thanks and appreciation to all for 
teaching x and help laid her academic foundation and make her comfortable; You treat all the kids as individuals and 
help them grow."

The preschool complies with the DfE requirements in relation to the relevant screening procedures. We have a well 
organized system in place for recording, monitoring and reporting processes. If needed, staff are assisted through any 
processes
Records are checked, updated and copies are filed. Staff screening information is available in the filing cabinet.
Relevant History Checks are obtained, checked, filed for all staff who work at the preschool
Recent NQS review found the site compliant with all processes

Relevant history screening

The children exited to 16 local schools a similar number to 2020.  St. Columba next door to the preschool continues to 
be the destination for the bulk of the exiting children. St. Columba together with 6 local private schools, Blake's 
Crossing, St. Bridget, Trinity, Hope, Playford Colleges, attract approximately 70 % of the children. Approximately 26% 
of the exiting children enrolled at 9 public schools. Evanston Gardens was the most popular public school with MOC, 
Elizabeth North and East, John Hartley, Blakeview, Angle Vale, Riverbanks, Adelaide North Special school each 
attracting 1-2 children. Evanston Gardens being a smaller school was a desired destination for families when they 
considered commencing school.

Destination schools comment

Funding Source Amount
Grants: State $661,188
Grants: Commonwealth $0
Parent Contributions $33,082
Other $6,529

Financial statement
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2021 Preschool annual report: Improved outcomes funding 

Improved outcomes category 
(where applicable to the site)

Briefly describe how the 2021 funding was used to improve the relevant department's standard of educational 
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these 
outcomes:

Improved outcomes for numeracy and literacy 

Focus on speech and language. Site funded .2 speech therapist worked with staff to plan and monitor 
children’s progress
Highly skilled, experienced educators worked on literacy goals in Early Intervention program. Working 
with identified children in cluster groups, an individual basis and on extension work in small groups. 
Preschool numeracy, literacy guidebooks and Indicators were used for planning experiences together 
with our book-based program. We embedded processes to monitor and track progress Explicit teaching 
extending vocab / language through numerous STEM experiences. 
Purchased a significant number of new Aboriginal books resources

Significant growth with all groups. Data 
showed phonological awareness skills 
improved significantly, together with 
children’s vocabulary and understanding. 
Observable growth 

Inclusive Education Support Program

Ed. Dept. funding was used to support 15 children. We worked with the Department speech pathologist, 
special educator and psychologist to plan, work with and monitor progress of the children.  We needed 
to allocate Site funds for cluster and small group work. Identified goals included personal health, 
toileting, ASD including speech concerns, challenging behaviours, sensory difficulties, severe language 
and or articulation difficulties. Teaching staff worked on One Plans with information to support inclusion 
and achievement. Experienced Support staff worked on plans with identified goals from service 
providers 

Data indicated growth in communication, 
well-being, social skills, confidence, self-
esteem:
assisted with transitions 
increased participation 
positive feedback from families

Improved outcomes for non-English speaking 
children who received bilingual support

17 children received support with communication and social skills. 3 bilingual support workers assisted 
children from 4 language groups ie: Dinka, Hindi, Punjabi and Hazaraghi. Support staff used play, board 
games, visuals, stories in small groups and in working with individual children. These strategies 
supported children in the development of communication and social skills. Children were supported to 
engage in play with peers. Support was also available to families at drop off / pick up times allowing for 
sharing of any information, COVID updates, newsletters. Support staff were also available to accompany 
children on transition visits 

Noticeable increase in acquisition of English 
benefitted self-esteem, confidence, 
enjoyment and social interactions
Families appreciated support. Sense of 
belonging evident 

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.


