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Governing council report
The Governing Council met each term with the support of Bilingual School Support Officers, interpreters and 
representatives from different cultural groups and support agencies, including Adult Multicultural Education Services 
(AMES Australia), Australian Migrant Resource Centre (AMRC) and a representative from the City of Charles Sturt. Dilky 
Wijeyekoon from the AMRC Australia continued in the role of Governing Council chairperson for the second year and 
with the continued efforts of enrolment officers, membership was maintained and promoted.

A Student Representative Council (SRC) and staff report were presented at each meeting informing the Governing 
Council of the range of activities, including fundraising and projects that students and staff participated in. Throughout 
the year, Governing Council was also kept informed of staffing, curriculum, facilities and finance matters.

Regular updates were provided on COVID-19 restrictions and the school’s capital works upgrade, as part of the 
Principal’s report each term.

The Site Improvement Plan was approved early in the year, as were student free days.

In term 3, the Governing Council reviewed the school vision and mission statement in collaboration with staff and 
students.

In term 4, members of the Governing Council met with the Department External School Review officers and highlighted 
the many strengths of the school.

Context and highlights
School Context

Adelaide Secondary School of English (ASSoE) offers specialist intensive English language programs to prepare 
secondary aged migrant, refugee and international students newly arrived in Australia, for entry into mainstream 
secondary schools or study pathways. The school has an Index of Educational Disadvantage of 2.

In 2021 the school had a significant decline in student numbers due to COVID-19 border closures. 319 students attended 
throughout the year from as many as 40 different countries, language and cultural groups. Student numbers generally 
fluctuate significantly throughout the year because of continuous enrolment and students leaving on completion of their 
course of study. During 2021, 231 students finished their program and/or left the school. The majority of transitioning 
students enrolled in mainstream secondary schools across the metropolitan area after spending up to two years in the 
school.

Highlights

A review of the school's vision and mission statements was undertaken in 2021 to align the school's statements of 
purpose with the Site Improvement Plan (SIP) and Strategic Plan. The current aspirations of: "developing a world-class 
education for EALD learners and achieving success in a challenging language-focused curriculum" are reflected in the 
new statements. 

After investing in developing a Systematic Synthetic Phonics (SSP) program specifically for ASSoE in 2020, Foundation 
teachers implemented the program successfully for the first time in 2021.

An oral language working party was established to develop a plan for oral language assessment across the school. The 
working party developed goals for oral language learning at ASSoE and an assessment tool, which was trialled in the 
later stages of 2021.

As a follow on from Professional Development (PD) on Differentiation, the school’s Differentiated Teaching and Learning 
Plans (DTLPs) were re-written. Identifying student needs and grouping accordingly were focus areas.

The senior leadership team introduced and conducted regular learning walks to investigate how teachers were 
articulating learning intentions and how oral language activities were being embedded within the learning program.

The school’s focus on Trauma Informed Practice (TIP) continued to enhance a safe and supportive learning 
environment. The teaching of ‘self-regulation’ scales was fully implemented as part of the PLW curriculum in Foundation 
classes.
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The whole school priorities identified in the 2021 Site Improvement Plan (SIP) were to improve student achievement in 
writing, reading and oral language proficiency. These priorities were aligned with the Teaching and Engagement for 
Learning and Life focus within the school’s 5 year strategic directions. While the other two foci from the 5 year strategic 
directions, namely Wellbeing for Learning and Life and Partnerships for Learning and Life, were not expressed in the 
SIP, they remained important areas of ongoing improvement, specifically, the school’s implementation of Trauma 
Informed Practice (TIP).

Each of the SIP goals had a challenge of practise as follows:
 If we incorporate the teaching of phonics, phonemic awareness and effective evidence based reading instruction, then 
we will increase student achievement in reading. 
 If we incorporate learning intentions and literacy progression learning goals for each student based on LEAP 
assessment after moderation, then we will see an improvement in student achievement in writing.
 If we continue to incorporate scaffolded and structured oral language activities across the curriculum and assess oral 
language using the LEAP levels, then we will increase student oral language proficiency.

All teaching staff were involved in Professional Learning Teams (PLTs) focusing on aspects of the SIP goals or TIP. 
There was staff training on learning intentions and exemplars from a range of learning areas were shared. Links were 
also made with the new units of work developed by the Department for Education.

Teachers also engaged in professional development (PD) on differentiation, reading, oral language, Google Classroom 
learning design, learning intentions, Learning English Achievement and Proficiency (LEAP) and systematic synthetic 
phonics (SSP).

The implementation of the SSP program changed pedagogy in Foundation classes and improved students’ reading 
levels. Mentoring support for teachers included release time for PD and team teaching, along with packages of 
resources that were made available to all teachers teaching SSP for the first time.

Regular sharing of classroom oral language activities incorporating Learning Design, Assessment and Moderation 
(LDAM) principles of formative assessment, setting learning intentions and student-student interactions was a major 
focus for peer sharing across all learning areas.

The Maths for Learning Improvement (M4LI) intervention program, for students identified as struggling to develop skills in 
number, was implemented after a trial in 2020. There was an average of approximately 16% improvement in the 
performance of students accessing this program.

Students had opportunities to engage in a range of wellbeing programs and community engagement activities 
throughout the year, including leadership programs.

The TIP steering committee continued to direct the implementation of TIP across the school and support the work of the 
TIP PLTs.

Quality improvement planning
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young 
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students 
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy. 
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of 
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA 
for reading and numeracy. 

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2021.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six 
across all cohorts.
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*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than 
six across all cohorts.

Numeracy

NAPLAN progress
The data below represents the growth of students from  2019 to 2021 in the NAPLAN test relative to students 
with the same original score, presented in quartiles.

Reading

Numeracy 

NAPLAN progression Year 7-9 State (average)
Upper progress group * 35%

Middle progress group * 48%

Lower progress group * 17%

NAPLAN progression Year 7-9 State (average)
Upper progress group * 34%

Middle progress group * 48%

Lower progress group * 18%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.

2021 Annual Report to the 
Community4 |  Adelaide Secondary School of English



No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 7 2021 * * * * * *

Year 7 2019-2021 Average * * * * * *

Year 9 2021 * * * * * *

Year 9 2019-2021 Average * * * * * *

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have 
demonstrated achievement in the relevant NAPLAN higher bands.

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2021.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

NAPLAN upper two bands achievement

SACE Completion - Percentage of completers out of those 
students who had the potential to complete their SACE in 
October that year

In 2021, there was only one Aboriginal student enrolled at ASSoE. The school established positive working relationships 
with “Walkalong” staff via frequent phone calls, emails and meetings. Relationships were developed with family members 
including aunty and father. Progress reports and discussions occurred regularly throughout the year.

This student attended regularly, was engaged, participated in classes and achieved within target levels. Daymap was 
used to track student attendance and WeDoData was used to track progress, student behaviour, teacher concerns and 
communication with parents/caregivers.

This student from the APY Land, began attending ASSoE on the 19th May 2021. His attendance was 85%. His few 
absences were explained by his family, or the 2 contact people from the “Walk Along Team”, who formed a positive, 
supportive relationship with him and the school. This team facilitated his enrolment at ASSoE. They were our first port of 
call if we need any advice on working with and supporting this student.

New improvement actions implemented via the Aboriginal Learner Achievement Leaders’ Resource to raise the 
literacy and numeracy achievement Aboriginal learners:

Key element focused on for school improvement in  2021: Engaging Families

Aboriginal Learner Achievement Leaders' Resource 
(ALALR)

Improvements achieved in literacy and numeracy outcomes for Aboriginal learners (Including individual student 
successes):

The student made good progress academically, as at his initial assessment in May he had a LEAP Writing Level 4 and 
reading level of 20. His end of year LEAP writing level was 7 and reading level was 22.

Level 7 in writing is at the top end of the expected range for the Pathway B Intermediate cohort and
Level 22 in reading is also at the top end of the expected range for this cohort. Specific aims and term goals were 
recommended on his OnePlan.

2021 Annual Report to the 
Community5 |  Adelaide Secondary School of English



Pathway C students undertake on average 1 year of study at the school, Pathway B students undertake 18 months, while 
Pathway A students mostly receive 2 years of tuition. There are students who transition to high schools before 
completion of the program, and it is clear that these students are not always well prepared in terms of their writing ability 
and reading proficiency. Reasons for early exit can include:
- Special needs students moving to more suitable settings
- Interstate or international move
- Moving to private schools
- No extended eligibility
- Transition to Thebarton Senior College due to age

LEAP levels

ASSoE uses the LEAP levels of progression to assess student’s development of Standard Australian English. Students 
are assessed at the end of each level. A key indicator of success is the percentage of students who leave the school 
above the minimum LEAP target.

Overall, the percentage of students who transition at or above expectation is consistently high. A significant portion of 
students exited before completing the program with a LEAP level below expectation.

In 2021, over 93% of Pathway A students transitioned from ASSoE at or above the expected target LEAP levels, 
however, the remaining students exited ASSoE prior to completing their English language course and as such were 
below expectation.

Over 95% of Pathway B students transitioned from ASSoE at or above the expected target LEAP levels and no students 
transitioned below expectation.

85% of Pathway C students transitioned from ASSoE within the expected target LEAP level range and 15% exited early 
below expectation. The higher percentage of students exiting early and below expectation in pathway C is attributed to 
conditions associated with the pandemic.

Reading Data

Across pathway A and B there was a significant increase in the number of students within the target band. Most levels 
showed an increase to 99-100% of students meeting expectation. The exception was pathway B Advanced which 
maintained historical trends of between 85-95%.

This significant improvement can be attributed to the impact of the phonics program. In 2021, all students in Pathways A 
and B were involved in a phonics assessment task at the end of Intermediate. Data shows that 100% of students 
completing the new phonics program are meeting expected levels of reading once assessed against running records.

SACE

In 2021, most senior students were enrolled in Stage 1 Personal Learning Plan (PLP), Stage 1 Community Studies and 
Stage 1 Essential English (in Post-Transition classes). A modified Stage 1 Personal Learning Plan was offered for the 
first time at ASSoE.

There was a noteworthy improvement in the percentage of ‘B’ and ‘C’ grades in Work Studies and in Essential English, 
which was offered in Terms 2 and 4, with a few students achieving an ‘A’ grade.

The improvement in SACE results could be attributed to teachers working collaboratively, as well as the SACE 
Coordinator providing additional support to struggling students and monitoring their progress regularly.

School performance comment

Data Source: SACE Schools Data reports, extracted February 2021
*NOTE: Reporting of data not provided when less than six students in the respective cohort.
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In 2021 there was a significant reduction in the number of student suspensions occurring as a result of serious 
behaviour issues. Only 36 suspensions and 1 exclusion were enacted in 2021, which was a significant drop from 64 in 
2020 and 90 in 2019. This was in part due to a lower student numbers but also, we believe in part due to the use of 
restorative behaviour techniques. Of the 36 suspensions, 12 related to only 2 students, both with broader social 
emotional difficulties, for whom additional support was sought from the Department’s Behaviour Support team.

There were a total of 24 incidences of bullying recorded among the school population in 2021. Of these, there were 
very few instances where students engaged in repeated behaviour.

Behaviour support comment

Parent opinion survey summary
37 parents responded to the parent survey, indicating that parents believe schooling is important for their child’s future 
and that they often discuss what happens at school with their children.

Parents also indicated that they know the standard of work expected of their child and that the school communicated 
effectively with them. Text messages, phone calls, emails and parent teacher interviews were the preferred methods 
for communication.

Overall, parent feedback was positive and indicated that the school is one where respectful relationships are 
established.

Year level 2018 2019 2020 2021

Year 6 N/A N/A N/A 48.0%

Year 7 N/A 91.7% N/A N/A

Primary Other N/A 95.9% N/A N/A

Year 8 94.0% 87.7% 79.4% 95.8%

Year 9 90.5% 78.9% 78.6% 93.9%

Year 10 93.4% 80.0% 78.6% 90.3%

Year 11 94.4% 84.4% 73.2% 91.4%

Secondary Other 89.8% 90.6% 89.2% 91.8%

Total 90.2% 88.8% 87.3% 91.7%

Attendance

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Most students had few unexplained absences. However, there were some students whose attendance was 
concerning. 

4 Chronic non attenders
- All of the families had intensive engagement from the school around this non attendance
- 1 student had intensive support involving the CLO
- All students had complex social and emotional issues

10 Habitual non attenders 
- All of the families had intensive engagement from the school around this non attendance
- 6 had complex social and emotional issues
- All were supported to improve their attendance as they moved towards transitioning to mainstream.
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Relevant history screening
A large number of volunteers are supported to obtain their Working With Children Check (WWCC) clearances before 
commencing at the school.

As some site facilities are shared with other users (School of Languages, Ethnic Schools and Multicultural Youth SA) 
and weekend community users, hire agreements demand that Relevant History Screening (RHS) compliance is 
followed.

Department processes for WWCC are followed, particularly when working with external organisations and/or with 
hourly paid instructors. Copies of all WWCC clearances are kept on file.

Intended destination

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2021. Data shows 
recorded destinations for students that left the school in the previous year.

Leave Reason Number %
NG - ATTENDING NON-GOV SCHOOL IN SA 14 9.1%
NS - LEFT SA FOR NSW 1 0.6%
OV - LEFT SA FOR OVERSEAS 4 2.6%
TG - TRANSFERRED TO SA GOVERNMENT 
SCHOOL

135 87.7%
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All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 59
Post Graduate Qualifications 44

Please note: Qualification data is indicative only and reflects what has been recorded in the Department's HR 
system. Staff who have more than 1 qualification will be counted more than once in the above qualification 
table. Therefore the total number of staff by qualification type may be more than the total number of teaching 
staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous Indigenous Non-Indigenous

Full-Time Equivalents 0.0 29.2 0.0 10.1
Persons 0 34 0 14

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2021 .

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2021 .

Qualifications held by the teaching workforce and 
workforce composition

Funding Source Amount
Grants: State $7,698,251
Grants: Commonwealth $0
Parent Contributions $133,802
Fund Raising $926
Other $100,025

Financial statement

Data Source: Education Department School Administration System (EDSAS).
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2021 School Annual Report: Tier 2 Funding Report*

Tier 2 funding 
section

Tier 2 category (where applicable 
to the site)

Briefly describe how the 2021 funding was used to improve the relevant 
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress 
made towards these outcomes

Improved wellbeing and engagement Bilingual support staff were employed in classes to support intervention programs (Maths 
& Reading). Release time was provided for teachers to mentor and trial the 
implementation of a SS phonics program.

Improved engagement, reading levels 
and numeracy skills.

Targeted funding for 
individual students

Improved outcomes for students with 
an additional language or dialect

We are funded as a special program and funding is provided per term in response to 
continual enrolments as per an agreed teacher/student ratio 1:10. Funding was spent on 
staffing including bilingual support staff.

LEAP Levels and Running Records 
showed improvement.

Inclusive Education Support Program The majority of funding for students with disabilities went to staffing, ie. a teacher at 0.4 
and an SSO working one on one with identified students or in groups (social skills, living 
skills and class support).

One Plan processes refined. Intensive 
support provided to identified students.

Targeted funding for 
groups of students

Improved outcomes for 
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early 
years support

First language maintenance & 
development
Students taking alternative pathways
IESP support

A Reading Intervention Support program was staffed each term by teachers and SSOs. 
Small groups of students were involved in the Levelled Literacy Intervention and Phonics 
support weekly. There were continual assessments of students' progress through Running 
Records. A teacher was released for 4 lessons per week to support initial assessment of 
new students, which included LEAP levelling and Running Records reading assessments. 
Funding was allocated to coordinate a Maths intervention program (M4LI) and for SSO 
hours to manage the administration.

All students identified as being “at risk” 
of not achieving reading targets received 
reading intervention support and 
showed significant improvement.

Program funding for 
all students

Australian Curriculum Not Applicable Not Applicable

Aboriginal languages programs 
Initiatives

Not Applicable Not Applicable

Better schools funding Learning Area leaders supported teachers with curriculum implementation. Chromebooks 
purchased and additional SSO reading support provided.

1:1 devices in classroom plus additional 
support for reading.

Other discretionary 
funding

Specialist school reporting (as 
required)

Not Applicable Not Applicable

Improved outcomes for gifted students Not Applicable Not Applicable

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.




