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Governing council report
2021 will be a year to remember, alongside 2020!  I’d like to thank Sharon and Lisa for their leadership and management 
of Thiele Primary School through the ever changing landscape of our state at this time. I would also like to thank my 
fellow Governing Council members for their hard work, dedication, and time they have put in during the year to allow the 
school to continue to grow and ensure that governance is in place along with the volunteers who give their time and 
effort to work alongside the Thiele Primary School staff.  Without our volunteers, the children wouldn’t receive additional 
classroom support for reading, fundraising activities and the afterhours sports that so many of our children enjoy. The 
2021 Volunteer for Outstanding Service Award was awarded to Lois Watson, a well-deserving, long standing volunteer at 
Thiele. Congratulations Lois. The grounds around Campus are continuing to improve with upgrades to the playgrounds, 
storage sheds, car parks, garden beds and walkways. Our Mothers’ Day, Fathers’ Day and Christmas stalls were very 
well supported with the funds contributing towards excursions, graduations, upgrades to classrooms and the grounds. 
2021 saw the final year 7 student’s graduate from primary school, and 2022 being the start of a new era for South 
Australian high schools. It was lovely to watch the year 6 and 7 students graduation ceremonies held at the Marion Hotel 
on individual nights. Thiele staff continued to dedicate time to ensure the ongoing development for the students’ 
education and wellbeing by attending various professional development days, both within and outside of the schools’ 
partnership team, online and face to face After 10 years, and with my youngest graduating from primary school, 2021 
brings an end to my time at Thiele Primary School. My involvement in Governing Council, started as a member, to being 
involved in the Campus Events Committee to becoming Chairperson. Throughout this time, I have gained an 
understanding of the importance governance plays within a school, an appreciation of the planning and preparation the 
staff and leadership do, with the benefit of the students and families in the forefront. I have seen changes in all areas of 
the staff, all of which have contributed to the benefit of the school community. I wish everyone the best of luck for 2022 
and beyond and will continue to watch Thiele Primary School grow and adapt as the new cohort of students and families 
become part of our community.

Context and highlights
Thiele Primary School is one of three schools on the Aberfoyle Park Primary School Campus located in Aberfoyle Park, 
18km south of Adelaide. Thiele Primary School is part of the South Valley Partnership and is a zoned school with 250 
student enrolments. The highlights of our 2021 school year included the employment of a student engagement, 
intervention and improvement coordinator who implemented Reading Doctor, MiniLit and MacqLit intervention programs 
to groups of students four times a week. Our coordinator also worked collaboratively with staff to develop and 
consolidate their skills in the area of the Big 6 of reading, particularly focusing on Phonological Awareness, synthetic 
phonics and reading fluency and comprehension.  
Through the flexibility and support from our staff, students, parents, community and COVID advisors, the events 
organised throughout the year were either rescheduled or implemented using additional restraints and safety measures. 
Our students were fortunate to participate in R-5 Swimming, Campus Sports Day, Festival of Music and Campus sport:- 
Pedal Prix, soccer, netball, cricket, basketball and Active Education activities, engagement with our ACEO, Campus  6/7 
Aquatics, Big Day Out and the assembly and graduation of our Year 6 and Year 7 students. Improvements within our 
school included new aluminum framed glass doors and blinds in the Coorong building, replacement of the roof of the 
Campus Office, library building and Spence building, external signage displaying a consistent style guide, colors to 
identify each school, maps and directional signs to guide and direct students, Parents/Caregivers, community members 
and visitors, along with the upgrade of our website and Facebook page as well as replacement of the garden beds within 
the Community Garden.
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Thiele Primary School’s key action is to stretch the achievement of our students. The Guidebooks were used to support 
us identify our focus areas of developing and consolidating the knowledge of all staff Reception to Year 7 in the BIG 6 of 
Reading:- oral language, phonological awareness, phonics, vocabulary, fluency and comprehension, as well as the 
implementation of  Hattie’s High Impact Teaching Strategies in their classroom teaching. Common language and visual 
strategies adopted in Reception to Year 7 classrooms included zones of regulation, restorative practices, visual 
timetables, explicit teaching, goal setting and timely feedback. Phonological awareness skills were developed Reception 
to Year 7 in both students and teachers through the use of the ‘Heggerty’ program, and by analysing the Year 1 Phonic 
Screening results, reading levels, fluency and phonological awareness data.  Our improvement goals were to maintain 
and improve our student’s achievement in the high bands in NAPLAN Reading and Maths in Years 3, 5 and 7. At the 
beginning of the 2021 school year the leadership team analysed a variety of data sets from 2020 to inform planning for 
intervention and identification of students requiring extra support, intervention and stretch. There was a strong focus on 
developing, consolidating and deepening the understanding of the essential components required to teach literacy and 
of intervention required as our Maths data indicated reading and comprehension was the underlying cause to our errors. 
Further data analysis enabled us to identify our most at risk students to participate in intensive literacy programs. Thirty 
students were identified to participate in the Reading Doctor program for four mornings a week and twenty four students 
were selected for the MiniLit and MacqLit programs. Twelve students from Years 1 and 2 were placed into two separate 
MiniLit groups where they received intense literacy intervention with a teacher for 4 lessons per week for twenty nine 
weeks. Twelve students from Years 3, 4 and 5 were placed into two separate MacqLit groups where they received 
intense literacy intervention from a teacher for 4 lessons per week for twenty nine weeks. The students involved in these 
intervention programs showed significant growth over the course of the year. One of the MacqLit groups improved their 
reading fluency on average by 59% improving from 74 words read accurately per minute (wpm) to 117 (wpm) at the end 
of the year. The second MacqLit group improved their reading fluency on average by 514% improving from 28 (wpm) to 
76 (wpm).In the MiniLit program, one of the groups improved their reading fluency on average by 291% improving from 
24 (wpm) to 81 (wpm). The second MiniLit group improved their reading fluency on average by 1593% improving from 4 
(wpm) to 47 (wpm). The MiniLit students also improved their Running Records levels by 9 levels on average over the 
year.

Quality improvement planning
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young 
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students 
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy. 
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of 
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for 
reading and numeracy. 

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2021.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six across 
all cohorts.
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*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than 
six across all cohorts.

Numeracy

NAPLAN progress
The data below represents the growth of students from  2019 to 2021 in the NAPLAN test relative to students 
with the same original score, presented in quartiles.

Reading

Numeracy 

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 34% 41% 33%

Middle progress group 52% 41% 48%

Lower progress group * 19% 19%

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 47% 32% 33%

Middle progress group 40% 58% 48%

Lower progress group * * 18%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.
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No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 3 2021 34 34 14 10 41% 29%

Year 3 2019-2021 Average 34.5 34.5 13.0 8.5 38% 25%

Year 5 2021 33 33 6 6 18% 18%

Year 5 2019-2021 Average 39.0 39.0 12.0 5.0 31% 13%

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have 
demonstrated achievement in the relevant NAPLAN higher bands.

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2021.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

NAPLAN upper two bands achievement

NAPLAN proficiency - Aboriginal learners
Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2021.
Data not provided when less than six students in a cohort. A blank graph may imply student count being less than six across all cohorts.
Data is only shown for Aboriginal learners.
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Numeracy

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2021.
Data not provided when less than six students in a cohort. A blank graph may imply student count being less than six across all cohorts.
Data is only shown for Aboriginal learners.

NAPLAN progress - Aboriginal learners
The data below represents the growth of Aboriginal students from  2019 to 2021 in the NAPLAN test relative to 
students with the same original score, presented in quartiles.

Reading

Numeracy 

NAPLAN progression Year 5-7 State (average)
Upper progress group * 31%

Middle progress group * 45%

Lower progress group * 24%

NAPLAN progression Year 5-7 State (average)
Upper progress group * 32%

Middle progress group * 46%

Lower progress group * 22%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.
Data only includes results for Aboriginal students.

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2021.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.
Data only includes results for Aboriginal students.
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No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 3 2021 * * * * * *

Year 3 2019-2021 Average * * * * * *

Year 5 2021 * * * * * *

Year 5 2019-2021 Average * * * * * *

This measure shows the number of non-exempt Aboriginal students enrolled at the time of NAPLAN testing 
who have demonstrated achievement in the relevant NAPLAN higher bands.

NAPLAN upper bands achievement - Aboriginal learners

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2021.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

Aboriginal students were identified through this data and placed in intervention programs Reading Doctor, MiniLit or 
MacqLit to improve their literacy skills. One Plans for all Aboriginal students with a goal for english, maths and a social 
skill. All aboriginal students engaged in a session each week with our ACEO worker. All parents/caregivers of our 
Aboriginal students meeting with our ACEO. 
Two aboriginal students with chronic absences were provided with learning to complete at home and a timetable to 
attend school on a part time basis along with weekly meetings with their teachers, ACEO and support services. Home 
visits were conducted along with meetings at school. Both students were enrolled into Open Access at the beginning of 
term 4. We have begun our journey of developing a Reconciliation Action Plan (RAP) for our school and have met with 
Natalie Gentle, our ACEO and a representative from the Onkaparinga Council to support this process. 

New improvement actions implemented via the Aboriginal Learner Achievement Leaders’ Resource to raise the 
literacy and numeracy achievement Aboriginal learners:

Key element focused on for school improvement in  2021: Data Informed Planning

Aboriginal Learner Achievement Leaders' Resource 
(ALALR)

Improvements achieved in literacy and numeracy outcomes for Aboriginal learners (Including individual student 
successes):

Two students who participated in the intervention programs improved their reading by 6 and 7 levels with 121 and 112 
wpm fluency. One student improved his reading by 10 levels with an improvement from 61 wpm to 109 wpm 77% and an 
improvement in Brightpath writing from 80 to 150. Two Aboriginal students with chronic absences were provided with 
learning to complete at home along with a negotiated part time timetable with weekly meetings with their specialist 
teachers, ACEO and support services. Home visits were conducted along with meetings at school. Both students were 
successfully enrolled at Open Access College at the beginning of Term 4 with improved engagement and attendance.
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At the beginning of the 2021 the leadership team analysed a variety of 2020 data sets to inform planning and identifying 
students requiring extra support and intervention. There was a strong focus on literacy programs in classes and for 
intervention programs as our Maths data indicated that poor reading and comprehension skills were contributing to the 
errors. Some of our most at risk students were chosen to participate in intensive literacy programs. Thirty students were 
placed into the Reading Doctor program for four sessions a week and twenty four students were placed into MiniLit and 
MacqLit programs. Twelve students from Years 1 and 2 were placed into two separate MiniLit groups and twelve year 3, 
4 and 5 students were placed into two separate MiniLit groups where they received intense literacy intervention with a 
teacher for 4 lessons per week for twenty nine weeks. The students involved in these intervention programs showed 
significant growth over the course of the year. One of the MacqLit groups improved their reading fluency on average by 
59% improving from 74 words read accurately per minute (wpm) to 117 (wpm) at the end of the year. The second 
MacqLit group improved their reading fluency on average by 514% improving from 28 (wpm) to 76 (wpm). In the MiniLit 
program one of the groups improved their reading fluency on average by 291% improving from 24 (wpm) to 81 (wpm). 
The second MiniLit group improved their reading fluency on average by 1593% improving from 4 (wpm) to 47 (wpm). 
The MiniLit students also improved their Running Records levels by 9 levels on average over the year. From our 
standardized test results on average at least seventy five percentage of our students met the SEA (Standard of 
Educational Achievement) as set out by the Department for Education with at least 10 students in each year level 
achieving in the high or higher bands in both NAPLAN Reading and NAPLAN Numeracy. This was also reflected in our 
PAT Reading and PAT Maths results where pleasingly each year level had at least 1 student in the top 2 bands with the 
highest numbers being in Years 2, 3 and 4. Analysis of our NAPLAN Writing results has shown us that only 73% of our 
Year 3 and 5 students are achieving SEA level in this area and is also reflected in our Brightpath moderation. Analysing 
the above results the school has seen the benefits of a focus on literacy strategies. The leadership team along with the 
School Improvement Committee has used this data to target areas for growth in 2022.The school will implement a 
variety of programs and strategies to continue to stretch our students and to continue with intervention programs that 
have benefited our students. The reception students will be undertaking the InitiaLit program for the first time in 2022. 
Students who did not meet the standard of the Year 1 Phonics Screener and the SEA for the Running Records have 
been placed into either the Reading Dr. Program and/or the MiniLit program. Students in Year 3 and above who need 
extra support will be placed in MacqLit.

School performance comment
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The types of bullying reported by our students included being called names, teasing, people not leaving them alone 
when asked to, and people laughing at them. Pleasingly our students reported using the strategies they were taught, 
such as telling them to stop and walking away. Students experienced bullying when engaged in online games at home 
and despite regular information about the importance of parents/carers supervising their children when using devices 
80% of our students reported that they could use their devices anywhere in the house including their bedrooms 
Alarmingly an increase of 11% of our students reported that they play these games when their parents think they are 
asleep.

Behaviour support comment

Parent opinion survey summary
The key findings in our Parent Opinion Survey informed us that our parents value education and feel that it is 
important. They also indicated that they thought people at our school are respectful an as were the teachers and 
students. Our parents reported that they felt that they were equipped to plan pathways for their children. Our parents 
talk with their and felt that their children are important. However, many of our parents reported that they did not feel 
equipped with how to help their children after school and wanted to learn more about interventions that would support 
their children. There has been a considerable shift in the way in which our parents/carers prefer to receive 
communication from the school. They indicated that they prefer this to be by an email, SMS messages, and apps 
including Skoolbag, SeeSaw and QKR. Parent teacher interviews were highly valued. These findings have lead us to 
updating and improving our website and school Facebook page. All staff have access to parent emails and have 
implemented an electronic based communication system to communicate with their parents. Our canteen sales have 
increased since introducing the QKR and parents have reported this as being more convenient and has been 
appreciated. We have also introduced online bookings for parent teacher interviews and extracurricular activities.

Year level 2018 2019 2020 2021

Reception 94.3% 90.5% 91.8% 90.5%

Year 1 92.8% 92.2% 88.2% 93.0%

Year 2 92.8% 92.9% 89.2% 91.6%

Year 3 93.7% 91.2% 91.8% 92.5%

Year 4 93.7% 91.3% 87.7% 90.0%

Year 5 91.7% 92.5% 89.8% 89.7%

Year 6 94.1% 92.7% 90.4% 90.6%

Year 7 90.9% 93.3% 92.8% 86.5%

Primary Other 0.0% N/A N/A N/A

Total 92.9% 92.1% 90.3% 90.3%

Attendance

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Attendance is managed by working collaboratively with parents/caregivers and support service. Information is provided 
in the newsletter explaining the importance of students attending school and days late and absent are recorded on the 
semester 1 and 2 school reports. A SMS message is sent to parents/carers if students are absent and arrangements 
are made to ensure continuity of learning. Meetings are scheduled to review student wellbeing and learning. If 
students parents/cares are unable to be contacted and students have not been sighted for more than 3 days a home 
visit is conducted. 
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Relevant history screening
All volunteers are required to have a current working with children’s check (WWCC). Our process involves the volunteer 
completing an online application and forwarding the WWCC to the school once it is received. RRHAN-EC training for 
volunteers is able to be completed online via Plink. A copy of this certificate is provide to the school. These details are 
recorded on EDSAS and an excel spreadsheet which lists the volunteers for each group of activities within the 
Aberfoyle Campus.

Intended destination

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2021. Data shows recorded 
destinations for students that left the school in the previous year.

Leave Reason Number %
NG - ATTENDING NON-GOV SCHOOL IN SA 2 3.9%
TG - TRANSFERRED TO SA GOVERNMENT 
SCHOOL

49 96.1%
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All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 32
Post Graduate Qualifications 13

Please note: Qualification data is indicative only and reflects what has been recorded in the Department's HR 
system. Staff who have more than 1 qualification will be counted more than once in the above qualification table. 
Therefore the total number of staff by qualification type may be more than the total number of teaching staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous Indigenous Non-Indigenous

Full-Time Equivalents 0.0 16.7 0.0 8.8
Persons 0 20 0 15

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2021 .

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2021 .

Qualifications held by the teaching workforce and 
workforce composition

Funding Source Amount
Grants: State $3,009,745
Grants: Commonwealth $20,299
Parent Contributions $81,943
Fund Raising $4,427
Other $0

Financial statement

Data Source: Education Department School Administration System (EDSAS).
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2021 School Annual Report: Tier 2 Funding Report*

Tier 2 funding 
section

Tier 2 category (where applicable 
to the site)

Briefly describe how the 2021 funding was used to improve the relevant 
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress 
made towards these outcomes

Improved wellbeing and engagement All staff were trained in Berry Street Education Model, MAPA and Restorative Practices. 
Students were supported in the yard during recess and lunch. PCW was employed to 
support students and parents/carers and teachers.

Students were more engaged in their 
learning and more self regulated.

Targeted funding for 
individual students

Improved outcomes for students with 
an additional language or dialect

Release provided for teachers to develop One Plans for all students requiring adjustments. 
 Development and review of SMARTAR goals to address students’ functional needs.

All One Plans include goals for learning 
and growth that are reviewed.

Inclusive Education Support Program Teachers were given additional release time to work with leadership to design One Plans 
with targeted SMARTAR goals to meet students’ functional needs, Students were 
supported in class and in the yard to meet their goals

Improvements in meeting goals in 
fluency and phonological awareness.

Targeted funding for 
groups of students

Improved outcomes for 
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early 
years support

First language maintenance & 
development
Students taking alternative pathways
IESP support

Screening of all students at risk of not meeting benchmarks. Delivery of quality, evidenced 
based intervention programs (MiniLit/MacqLit) across four days each week to target all 
students who were at risk of not reaching SEA. Delivery of Reading Doctor program across 
Year 1 – 6 by trained staff.  Data and growth for all students was tracked by the school 
leadership team. Additional support staff deployed in early years to support teachers in 
planning a rigorous Literacy and Numeracy program to support oral language and the 
components of the Big 6.

Growth of students tracked through PAT-
M, PAT-R, NAPLAN, Brightpath and other 
data sets. Setting and reviewing  
SMARTAR goals. 

Program funding for 
all students

Australian Curriculum Employment of a Deputy Principal and Coordinator to support staff with planning and 
setting curriculum goals to monitor and track student learning and next steps.

Deeper understanding of the curriculum 
to support differentiation.

Aboriginal languages programs 
Initiatives

All Aboriginal students had a One Plan which clearly documented opportunities for 
growth and stretch and future learning. Plans were put in place with the employment of 
an ACEO to work with students .

All  Aboriginal students’ One Plans goals 
were monitored and reviewed.

Better schools funding Reduced class sizes and high quality intervention programs with thorough tracking and 
monitoring of all student growth. Support staff trained in Reinforced Reading, Reading 
Doctor and Restorative Justice.

Improvement in student engagement 
due to goals setting and feedback.  

Other discretionary 
funding

Specialist school reporting (as 
required)

NA NA

Improved outcomes for gifted students Reduced class numbers through the funding of an additional class to enable differentiated 
learning programs with more regular feedback and reflection.

Student growth tracked through PAT-M, 
PAT-R, NAPLAN, Brightpath and data 
sets.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.




