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Ernabella Anangu School, the largest school in the Anangu Lands Partnership provides Birth-12 education for predominantly
Anangu Aboriginal students from the surrounding communities and homelands. There is a diverse range of EALD students
whose language backgrounds include Pitjantjatjara and Yankunytjatjara other central desert languages with Pitjantjatjara being
the dominant language spoken by most students in their homes and in the school yard. Fourteen teachers and fifteen
Aboriginal Educators work together to ensure student well being, oral language and connections to first language and culture
are site priorities for students in this Category 1 context., 98%of students are on school card. For these reasons the teaching of
Standard Australian English (SAE) is complex and needs to be slow and deliberate. This year a 0.4 Special Educator/Behaviour
Support Coach/Hearing Support Officer was appointed to the site to support educators in programming for student needs, along
with a 0.4 speech pathologist to support student language development.
The school, located on land owned by traditional owners in the far North West of SA, is classified as remote and housing is
limited. As such the recruitment of staff to fill both ancillary and teaching positions is challenging.
Highlights
2019 was another year of highlights for our school. Significant staffing changes included appointment of a part time school
cleaner and 2 full time SSOs to support admin management and finances. The additional staffing of a 0.4 Special
Educator/Behaviour Coach/Hearing Support position focussed on our School Improvement (SIP) goals. The Deputy Principal
position was allocated time to oversee the first language program which has been very successful and engages the students.
The Ngapartji –Ngapartji Kulintjaku (Knowledge sharing both ways) Conference was held in Adelaide and staff members were
led in Culturally Responsive Pedagogy (CRP). We invited our Governing Council Chairperson Mrs Alison Carrol to attend and
learn with us as a team. Our school is to continue to be a part of a project where we will research, trial and implement ways to
engage and challenge students in their learning by responding to language and culture. CRP is central to our challenge of
practice in our School Improvement Planning (SIP) 2020.
Educators participated in the first LDAM Pupil free day (term 1) and focused on reflection in daily practice. We used a piti
(bowl) metaphor throughout the day and asked what we need in our piti for Moving Learning Forward. Each team made a
reflection resource suited to their cohort. We have stored these electronically for future use. The contribution and engagement
of all Educators was outstanding and the learning from each other was very positive. The second LDAM day (term 4) had a
focus on Learning intentions. We unpacked the explicit teaching model (I do, we do, you do) and teams worked to create video
resources in first language around elements of the big six to with a focus on stating what the students will learn prior to
commencement of the new concept. These resources are the beginning of how further to include Anangu voice in lesson
planning and assessment. The principal invited members of the LET team to come and observe both our days. Feedback was
that Ernabella could share these learning resources and the planning of each day with other leaders. Site leaders developed
and facilitated the learning days connecting the focus of our SIP. Feedback from all staff was this is a preferred model to
continue with in 2020, rather than previously run though partnership support personnel.
A large part of our human resourcing was dedicated to the revitalisation of our library and resource centre. This area now looks
exciting and is set out to have more space for students to browse and borrow books. After consultation with all staff we
unpacked what and how the space has previously been used and by whom. AEs were able to share their experiences and the y
varied broadly depending on their age. As the library began to be more of a borrowing space, a decision was made with senior
Anangu to bring the Pitjantjatjara resources to the library also. The playgroup and preschool now have a session of playgroup
with families on Mondays, and each class has s timetabled block to visit and borrow. Some of the primary students are learning
to play chess- which is creating intrigue from the younger students.
This Year we adapted Book Week to our Story Week and celebrated this in Term 4 (the national Book Week clashes with
Ernabella Dance Term 3). Our theme ‘Stories from around the world’ provided opportunity for classes to research and share
learning from other cultures. It was changed to Story week to ensure the valuing of Anangu oral traditions. On the Friday, all
staff dressed up as Wally from Where’s Wally and surprised the students. A whole school find Wally game was played at the
end of the day.
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Mrs Carrol, Governing Chairperson for 26 years. Currently in Sorry business here in Ernabella.
Principal has met with Mrs Carroll December and January, she will write her comment with Principal once cultural business is
finished.
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A rigorous approach to Quality Improvement Planning in the preschool was support by our ECL Suzie Cottle. Working both on
and off site with educators and leadership resulting in our EY team able to track progress in all Quality Areas. Combining the
Family Centre and preschool reporting within the one document supports our philosophy of continuation of learning and
recognising Families are First Teachers. This approach is contextually sound as both the preschool and family centre operate
on minimal staffing compared to sites in metropolitan areas. It also makes our goals and direction clearer for families and
provides continuity of learning.
A family centre, adjacent to the preschool and has introduced a holistic, supportive parenting program using Families as First
Teachers program and the Early Years Learning Framework (EYLF) to guide their practices. Educators consistently incorporate
each child's current knowledge, ideas and interests into the program. The teacher uses information obtained from the educators
and family members to program for the children's individual needs. The Anangu educators are respected as key people in the
community, therefore they are able to share ideas and interests with families and incorporate these into the program.
The educators from the preschool and family centre work closely together, along with the school principal, with information
shared between the two programs. If an interest is identified in either setting, the educators work together to plan experiences
to support the learning outcomes. Every child is actively supported to engage in the program such as encouraging children to
join play in the sandpit. Group times and routines are facilitated by educators and intentional teaching is used to extend the
children's learning. Children participate in action songs and listening games such as hide and seek using different objects.
Educators discuss colours and naming the objects in both Pitjantjatjara and English. Educators are role-modelling behaviours
and providing opportunities for all children to gain a sense of wellbeing and be able to participate in the program. 2019 we have
trialled the online One Plans (OCOP) which we have found not as useful for preschool children as they are unable to be
transferred when a child attends another site. This feedback has been given to DfE.
Each child’s strengths and goals are documented and the teacher has created a ‘master list’ where all goals are recorded. The
educators reflected that they needed to focus on specific goals for each child and so they meet each week to undertake critical
reflection on each child’s goals and the progress made towards achievement. Critical reflection is consistently used to review
and revise the program and professional conversations occur daily, with educators reflecting on experiences or children's
comments. Educators also participate in an Early Years fortnightly teleconference where they are able to network with other
educators.
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At a build foundation level, the new improvement planning model requires us to stop and evaluate all we do, why and begin to
embed best practices in identified areas. The developed challenges of practices of "If we establish and embed a range of
culturally responsive literacy pedagogies within a connected literacy program (Big 6) we will see a lift in student reading
outcomes" requires us to focus on our context, as educators of Anangu learners, as educators of EALD learners.
Early on, we realised our goals and targets were too broad, however our actions aligned with recommendations from the guide
books- audit practices, explicit training in the Big 6, develop a rigorous daily reading program and commence our reading
intervention program with Year 3-7, known as Guided Reading. Trials were started in the Year 6/7 class where PM Benchmark
data showed a wide variation in reading ability with one group of boys placed on Level 1, as they were not reading whole
words and only knew 6-8 phonemes and at the other end of the spectrum a group of independent readers.
One student, benchmarked at level one, was very disengaged with the leveled texts, which often had themes such as ‘picnics’
and ‘air travel’ that were well outside his own experiences. Living in a house with his own Nana he found a connection
between English text and word meaning in the Honey Ants Readers when he recognized the character Nana in the text.
Following this there was a change in his learning disposition and the introduction of Little Learners Love Literacy Phonic
Readers now have him well on the way with his learning and at the end of the year he is now placed at Stage 2 in this reading
series.
Another example from the Guided Reading Program is a year 3 student from an Aboriginal English language background. Test
results using the Word Attack Skills Placement Test from MacLit showed that in August she could read CVC words and CCVC
words but was unable to decode vowel diagraphs such as ‘goam’ or multisyllabic words such as ‘thrashing’. This student is
now able to read these more complex words and is enjoying the wider variety of texts these new skills have opened up to her.
There is a genuine excitement about the Guided Reading program, particularly with the use of phonic readers. Students are
explicitly taught the sequential phoneme-grapheme relationship required to decode Standard Australian English texts. There is
a general enthusiasm amongst many of the students for public speaking and sharing texts with community members and
families as a result of their new found reading skills.
Commendations to all staff for supporting our reading intervention program for the primary cohort Yr3-7s. The uninterrupted
success of the program needs to be shared with all as it demonstrates the team values our direction, values the positive
impact it is having on students and their learning. The team has demonstrated being flexible at short notice to ensure 5 adults
are free during the times needed. This is so challenging in our hard to staff context.

5

6

7

n/a

n/a

90%

81%

n/a

0%

9%

n/a

8

Information derived from Education Dashboard, NAPLAN Report summary indicates:
Year 3 Numeracy
We have had a 45% increase of learners at National Minimum Standard (NMS). In 2018 30% of our learners reached NMS and
in 2019 75%
We can also report a 13% increase of learners above National Minimum Standard in Year 3 Numeracy
Year 3 Reading
We have had a 37% increase of learners at National Minimum Standard in Year 3 Reading. In 2018 13% of our learners
reached NMS and in 2019 50% reached NMS.
We can also report a 20% increase of learners above National Minimum Standard in Year 3 Reading. We moved from 13% of
learners above National Minimum Standard in 2018 to 33% of learners above National Minimum Standard in 2019.
Year 7 Reading
We have had a 50% increase of learners at National Minimum Standard in Year 7 Reading.
We moved from 17% of learners above National Minimum Standard in 2018 to 67% of learners above National Minimum
Standard in 2019.
The above data indicates the importance of One Plans for our EALD context. Individual learning goals are one way for students
to measure their own achievement through non- standardised testing. Careful task design is critical to ensure teachers are
providing opportunities for learners to demonstrate their learning in various ways including embedded reflection strategies
which can capture students’ comprehension and allow time for vocabulary explanations and clarification. The ACARA Literacy
and Numeracy Learning Progression will form part of our site assessment in 2020.
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41.3%

We notice a decrease in attendance by 15.8%, which, while concerning have been influenced by some significant
factors. The Remote School Attendance strategy has not operated this year. This federally funded service had
operated since 2014 and would pick up students from home. Anecdotal information from community is that this
strategy does work for young students (Junior Primary) who need support in getting to school. Also, Ernabella has
not operated an external Flexible Learning Options (FLO) program this year, meaning the school has reabsorbed
some chronic non-attending young people. In consultation with families the school has kept the door open to school
because without it some would fall significantly at risk. Men’s business has also impacted the decline in the
attendance of male secondary students. Another factor is a new admin staff in our site and other partnership
schools. The ongoing tracking and transferring of students requires all sites to follow tight DfE processes.
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The transient nature of our preschoolers and families means that our enrolments constantly change.
2019 although the EYS data does not reflect that when children are in community, 71% attend daily.
We had an average of 11 Children attend preschool daily in term 4.
Anangu children who are 3-5years old tend to travel with their families for various family and cultural reasons. A
suggestion for DfE is to create a way we can record the children who are in community- but not attending preschool
and the children who are out of community and therefore unable to attend.

There has been a significant decrease in critical incidents this year at our school. Anecdotally staff have attributed
this decrease to the fact that for the first time in many years we are fully staffed and that we have been able to
secure TRTs for planned absences such as professional learning. This has impacted on the staff’s ability to focus
on learning programs and be available to respond to students whose behaviours may be elevated. There has also
been a significant decrease in parents coming to the school angry and upset.
We continue to have incidents of ‘teasing’ in the JP/ Primary classrooms, which can result in violent outbursts. It is
challenging for non-Pitjantjatjara speakers to de-escalate emotions before this occurs and to manage the
consequences after the incident. Behaviour data is recorded through our Re-Start sheet which is entered onto
EDSAS.
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Survey questions were asked randomly to staff by our Assistant Director, who responded to the item “On a rating
of 1-5, 1 being really poor and 5 being great how would you rate the school’s culture?” The responses were very
positive with the average rating being a 4. Some comments included: Really happy with it, Instantly got immersed
in the culture – Everyone gets on really well, we got each other’s back, We really support each other – included in
everything, Communication could improve – people are busy and not always get the chance to communicate
change, Kids teasing and behaviour is improving- they’re starting to listen, Really good culture, I really enjoy
working here. Amazing the change since I started, Direction – creating whole school change – stability now, Have
very clear direction and processes, good to have one year without an external review. They are very time
consuming.
Staff also gave feedback that the learning for the students during Purple House unit of work was substantial
because it was connected to family and community. Students want more units about their community.
The community give feedback and responses through Governing Council members and at whole school events like
Family Days. The Family Days are highly successful and the participation rate of community at these days is high.
The stability in the school is a positive topic of conversation after so many principals not staying very long before.
The relationships with Non-Anangu staff and AEs are noted to be strong in most classes and community see their
kids learning when AEs contribute more in the classroom. Community like Pitjantjatjara language being taught and
would like more lessons in Pitjantjatjara. Community would like more camps and would like to be able to use
government cars for children’s activity.
Student voice is becoming stronger. Children are joining in more at assemblies and many students are saying that
they enjoy this performance opportunity. Students work in small groups with leadership to give feedback on Family
Days and they expressed what they wanted more of and which activities were the most enjoyable. Anecdotally
teachers are reporting that children are contributing more and really learn in the intervention reading program. The
children are excited about a pool being built in Ernabella Community 2020.
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The above data set reflects the transient nature of our secondary cohort, 32 transfers interstate over the school year
for Yr 12s. 12 students left school as they were over the age of compulsion and did not wish to continue studying.
Leadership will continue to advocate for community pathways for those who are ready to leave school.

All staff have the current requirements needed to be employed by DfE to work with children such as DCSI or the new
WWCC for newly registered teachers. Relevant screening certificates and registration papers are sighted and stored
in staff files.
Visitors to the site are required to bring a copy of their certificate before commencing on site. Regular service
providers such as CAMHS, and NPY forward copies of their checks at the commencement of each year.
Educators and Support Staff RAN training is up to date and we are all contributing to creating safe environments for
children.
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$1,919,228.62
n/a
$46,083.00
$0
n/a

N/A

N/A

N/A

Mathematics specialist, building educator capacity
additional Secondary teacher

N/A (FMLD for our partnership)

DP time allocation to prepare and meet with AEs for first language lessons.
The funding we receive for ou context supports the employment of local Anangu
educators. The funding ensues we can allocate at least 1 Anangu Educator per
classroom.
FLMD- Each AE is required t0 deliver FL lessons with teacher 2x week. In addition the
need to be planned for the lessons. This equates to approximately 3x 27 hours per
week to FLMD
The funding supports capacity building of AEs, including First language training 2019
'unpacking the Big 6'

Student engagement and
Resulted 46 SACE subjects for
Y11&12s

phonic and word recognition increase.
Student confidence increase

The employment of 2 Anangu Educators in the preschool

The employment of 2 AEs in the preschool allows for 3 adults to be in the room with our cohort.
The funding allows for the AEs to translate, and support the children first experiences of speaking
and listening to English.
Maths consultant 1x termly on site

